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Abstract  
This article introduces Rational Emotive Behavior Therapy Self-Concept for Adolescents (REBT-SC-A).  The main objective of 
this REBT-SC-A is to assist orphans in Malaysia to develop a positive and healthy self-concept.  The Sidek Module 
Development Model (SMDM) and Rational Emotive Behavior Therapy theory are applied as a guideline in developing REBT-
SC-A.  A validation stage was carried out by five expert counselors, and Cronbach alpha .80 was obtained.  A group of orphans 
 of 
the study are discussed later in the article.   
Keywords: -SC-A, Counseling Module, Malaysia 
1. Introduction 
In 2009, Malaysia had about 450,000 orphans between 0-17 years old.  Every child has his rights to live, to grow 
development. With regard to orphans, they do not have one or both parents to nurture and guide them at their 
growing stage.  This lack of nurturing may influence negatively towards their psychological development (M. 
Khalilurrahman al-Mahfani, 2012).  Not only that, it may lead to problem that threaten their adult life.   
Unfortunately, Malaysia does not have specific data on these problems yet.  The studies that have been done in other 
countries around the world make us aware of how important our orphans are to our countr
responsibility to guide our orphans to the right path and future. Without one or both parents, these children have 
major problems: how to develop their own identity; how to perceive this world and people around them; how to 
have a positive and healthy well-being; and how to adjust as they go through their life.   
Counseling in Malaysia grew excessively in the 1960s.  Since then, implementation of group activities became a 
trend in the school system to improve their standard of education (Jamaluddin Ahmad, 2008).  According to Corey 
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(2000), group activity mostly suits adolescents.  Many counselors believe that the group dynamic and process helps 
adolescents as group members to express their conflicting feelings and thoughts throughout intervention or activity.  
Not only that, adolescents are able to explore their own self-doubts and realization process occurs during the 
session.  The unique outcome from group activity is that adolescents are able to talk and express themselves with 
their peers.  The role of peers in group activities is crucial for orphans to grow and explore during their adolescence 
development (Balk et al., 2011).  
 
In general, there are two main approaches in carrying out group work: unstructured and structured group 
counseling (Corey & Corey, 2005).  However, structured group counseling is recommended because the module 
content is well-planned and systematic.  Modules or a set of activities are written according to the objective of the 
group.   
 
Former module dev
concept (Russell, 1974), a completed educational unit that focuses to achieve several stated objectives (Creager and 
Murray, 1985). Several activities are combined, completed, and related to each activity (Sharifah Alwiah Alsagof, 
1981; Sidek Mohd Noah, 2000), and modules for a motivational program  is referred to as material, tool, and source, 
consisting of various planned activities (Jamaludin Ahmad, 2008; Sidek Mohd Noah & Jamaludin Ahmad, 2005).   
 
There are different types of modules.  Jamaludin Ahmad (2002) also divides modules into four types: (1) 
teaching module, (2) motivational module, (3) self-growth module, and (4) academic module.  However, as a 
module developer, he needs to ensure the objectives of the module are achieved among the target groups (Jamaludin 
Ahmad, 2008; Sidek Mohd Noah & Jamaludin Ahmad, 2005).  In addition, the theoretical background of a module 
has to be appropriate and suitable to the objective of each activity in a module.  
 
1.1 REBT Theory  
 
In this study, REBT theory is chosen as a guideline to develop eight interventions.  According to the theory, 
humans are happiest when they set up important life goals and purposes and actively strive to achieve these (Dryden 
& Neenan, 2004). REBT believes that we live in a social world and thus we are encouraged to develop a philosophy 
of enlightened self-interest.  Rational in REBT theory means primarily that which helps people to achieve their basic 
goals and purposes, whereas irrational means primarily that which prevents them from achieving these goals and 
purposes (Dryden, 1996: 306).  Two fundamental human disturbances according to Ellis are divided into two major 
categories.  
 
The first category is ego disturbance which relates to the demands that the individual makes about himself and 
the consequent negative self-ratings that he makes when he fails to live up to his self-imposed demands.  The second 
category is discomfort disturbance which is more related to the domain of human comfort and occurs when we make 
dogmatic commands that comfort and comfortable life conditions must exist.  Interestingly, when Ellis identified 
that the fundamental attitude of unconditional self-acceptance relates to ego disturbance where a person fully 
accepts himself as a human being.  However, the healthy alternative to discomfort disturbance rests on a philosophy 
of a high frustration or discomfort tolerance where we are prepared to tolerate frustration or discomfort, not for its 
own sake, but as a way of overcoming obstacles to the pursuit of the goals and purposes (Dryden & Neenan, 2004). 
 
Neenan (2009) explains that individuals always look at where their attention is because he believes that this 
attention usually refers to what is going on in the external world rather than focus on what is going on in the internal 
world.  Due to the disconnection between external (i.e. other people, environment) and internal (i.e. self), 
individuals feel upset.  As a result, a negative false self-concept may develop. 
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In this study, we will present a Rational Emotive Behavior Therapy intervention named The Rational Emotive 
Behavior Therapy focusing on Self-Concept for Adolescents (REBT-SC-A).  The presentation will incorporate a 
guide and useful insights based on counseling clinical experience and research.   
 
1.2 Statement of Problem 
 
In Malaysia, there is limited counseling module intervention mainly for orphans. A planned and well-developed 
counseling module intervention is needed so that counselors are able to gather empirical support in order to enhance 
and improve counseling approaches while working with adolescents who are orphaned.   
 
There are many risk factors occurring during the adolescence stage.  Orphans who are in this stage face many 
unpredictable changes (i.e. death at a young age).  These changes may influence 
especially at the beginning of the adolescent stage, which is a turning point in their life. Although some orphans are 
at the negative turning point, there are orphans who are not a problematic group.  Still, adolescent always involves, 
to a greater or lesser extent, difficulties implicit in developmental changes in adolescence must face.   
 
1.3 Objectives 
The study has two kinds of objectives: general and specific objectives.  The general and main objective of this 
-concept.  
The specific objectives of this study were to validate the module by the expert counselors in Malaysia and to 
perform a reliability check among the orphans before a real study applying this module.   
 
In summary, the aim of the study was to develop a self-concept module for orphaned adolescents who live at an 
perception of his/her own life.   The module is named as the Rational Emotive Behavior Therapy focusing on Self-
Concept for Adolescent (REBT-SC-A). 
 
2. Literature Reviews 
 
2.1 Self-Concept of Orphan 
 
-concepts and 
development of personality itself more profoundly than young adults. It is likely that environmental and 
developmental factors, as well as genetic ones, are at work in next-generation risk.  Worden (1991) described four 
tasks of grieving as (1) to accept the reality of the loss, (2) to experience the pain of grief, (3) to adjust to an 
environment in which the deceased is missing, and (4) to emotionally relocate the deceased and move on with life.   
 
From a psychological perspective, the loss of some aspect of self is a core issue to be explored.  If one has 
invested a part of his/her identity and energy, this is a loss that has to be acknowledged and grieved.  This includes 
the loss or compromise of meaningful roles.  Contributing factors include personality, coping style, affective, and 
cognitive domains, present stressors, and overall mental health (Humphrey & Zimpher, 2008).  Another 
consideration within this perspective is the idea of undoing the bonds that created the relationship (Raphael, 1983).  
She discusses this task of undoing as an integral process of reversing all that has gone into a relationship.  Many 
layers of relationship will be internalized into the complex, multidimensional image of the loved one, or roles are 
now renewed.  Moreover, the emotional components that made it valuable (positive) or painful (negative) must also 
be reviewed.   
 
The most important things are for orphans to develop their self-concept, to have strong and high resiliency so that 
they are able to face any adversity in many aspects of life; and how to manage their emotions, especially their 
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anxiety level.  For instance, an earlier research by Stevenson (1952) on the orphanage children between eight and 
nine years of age found that they had emotional problems caused by anxiety, if they had lived at the orphanage at 
least five years.   In her finding, anxiety was high in both experimental (the orphans) and control (the normal 
children) groups, but the orphanage children show more, and more intense, fears than do the controls.     
 
  
2.2 S  
 
Before any development process of counseling module starts there are factors that the module developer has to 
consider, such as the individual differences among the participants.  Once the individual differences are identified, 
various rules and certain procedures have to be followed in designing and developing a counseling module so that 
the produced module gives great and good effect to the target groups.   Good effect means when a participant 
follows the module, he will later benefit and master the objective of the intervention or activity in the module.  He 
can practice and apply the new method in his daily life.  This means the success of participants depend on the 
written procedures by the module developer (Sidek Mohd Noah & Jamaluddin Ahmad, 2005).   
 
There are many module developers who provided certain models to be followed by the future researchers, 
facilitators, counselors, academicians, or module developers as a guideline.  For instance, Module Development 
Procedure by Russell (1974), Mod
Module Development Model (Sidek Mohd Noah, 2001) to develop the Rational Emotive Behavior Therapy focusing 
on self-concept of orphans who live at an orphanage.   
 
developing a module especially for counseling.  The model is appropriate 
into the development model.  The approach of the model has two different stages which have different goals for 
each stage.  The first is a stage where a developer prepares a module draft.  This stage has nine steps that begin with 
the aims of module setting and end with the combination of activity (so called as intervention) into one complete 
module.  It is called a draft because the module has not been validated and measured its reliability.   
 
The second stage of the SMDM is to evaluate the draft module.  In this stage, the developed module needs to be 
tested in a pilot study in order to ensure the validity and reliability of the module.  If the draft module is proved to 
have a very high validity and reliability, then the process in developing a module is considered completed.   The 
Sidek Module Development Model is presented in Figure 1 as below:  
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Figure 1. Sidek Module Development Model 
 
This model has two stages of module development.  Stage 1 is a module preparation and writing (development) 
process and Stage 2 is where the module is ready to be tested, including validity and reliability tests.  If both results 
show a very good result, then the process of module development is completed and ready to use.  If not, the 
developer needs to re-assess the module starting from the content selection and re-follow every step until getting a 
good value of validity and reliability.  
*Please take note: 
          
              Stage 1 of Module Development- Preparation of draft module 
          
             Stage 2 of Module Development- Trial and evaluate the module 
 
 
3. Method 
 
3.1 Procedure 
In the study, there were two phases involved in conducting validity and reliability analyses.  The first phase was 
carried out with five identified experts in counseling around Malaysia.  Later, the second phase was carried out in 
order to check the reliability of the module among the orphans. 
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3.2 First Phase: Validation Process 
 
Each expert has great experience in group counseling and psycho-educational intervention programs.  On top of 
that, other criterion experts were selected because they also practice and apply rational emotive behavior therapy in 
their counseling practices.  If not, they were at least practiced cognitive behavior therapy and theory experts.      
 
become a module validation evaluator.  Only five experts responded positively via email.  Later, an officially 
appointed letter was sent with a university letterhead by the second author of this study. Attached to the appointed 
letter was a set of completed modules of REBT with a content validation score form. The form has five items on a 
Likert-scale of 1- Strongly Disagree to 10- Strongly Agree.  The items included: the suitability of the target group; 
the suitability of time in conjunction with the objectives and procedures in an activity; whether the module content is 
 
attitude towards excellence.  The form must be signed, endorsed, and dated by the expert after he/she evaluated the 
module.   
Researchers waited from two weeks to one and a half month to receive feedback from the experts, both in verbal 
and written form, on the modules.  Some experts preferred to be met personally and appointments in advance were 
made with the re  more 
insightful, sincere and genuine responses.  The most valuable moments were when researchers were able to have an 
intellectual discussion with an expert directly.  
 
3.3 Intermission Phase: Calculation of Content Validity Score 
 Researchers waited for all five feedbacks from experts on the module before carrying out a pilot study to 
measure the reliability of the REBT module.  It took at least seven days for researchers to amend the module 
e formula 
was followed as below. 
 
 
 
 
 
Figure 2.  Formula for Content Validity Achievement 
The formula is formulated by Sidek Mohd Noah and Jamaludin Ahmad (2005) to calculate the content validity 
achievement from each expert in Figure 2.  The result is in percentage (%).  According to Sidek Mohd Noah and 
Jamaludin Ahmad (2005), if and only if the percentage of content validity achievement is more than 70%, then a 
module has a good content validity and if less than 70%, the module does not have a good validity result and  it is 
advisable to recheck the content according to the objective of study.   
Another way to present the value is change the percentage value into a point-form, where 100 percent as 1.00 and 
0 percent as 0.00.  This way of writing is similar to a correlation index (Sidek Mohd Noah& Jamaluddin Ahmad, 
2005). 
 
3.4 Second Phase: Reliability Measuring Process 
 
Orphaned-adolescents participating in the study were at an orphanage in Sarawak.  The module development in 
this study was part of a doctorate program of the first researcher.  The module was designed, written, and developed 
mainly for orphaned-adolescents who live at an orphanage. In Malaysia, most orphanages are non-governmental 
organizations (NGO).   
Total Score from Expert (x) 
_____________________   X 100% = Content Validity Achievement 
    Maximum Score (100) 
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An official letter was sent to the President of the Sarawak orphanage, and also to the Manager/Principal of the 
orphanage, in order to obtain their permission to carry out a study.  Once a permission letter was obtained from the 
President and the Principal of targeted orphanage, researchers started to make contacts with the Principal and the 
appointed staff.  A pilot study was carried out with a group of orphaned-adolescents over one weekend. Beforehand, 
e inclusion criteria were: 
Muslim, aged 13 to 17, literate, and orphaned.  Few children who are not orphaned are referred to the orphanage by 
the welfare department.   
 
The participants were given an oral and written explanation of the psycho-educational program session and asked 
if they would like to participate.  If receptive, assent consent was obtained because they were under age according to 
the Malaysia Child Act 2001 (UNICEF Malaysia, 2012).   An Informed consent was given to the guardian (i.e. the 
Principal of the orphanage).  By obtaining the assent consent, the participant was made aware that his participation 
was completely voluntary and that he could withdraw from the study at any time.  The usual time to complete this 
form was about 15 minutes, including the oral explanation.   
 
3.5 Participants 
  
There were about 40 orphans (out of 80 orphans registered to the orphanage) recruited according to the criteria.  
Only twenty orphans were selected for the pilot study: 13 female and 7 male orphans.  An orphan is defined as an 
under aged child who loses one of his/her parents. All participants were Malay, Muslim, and either father or mother 
had passed away.  However, most of the participants lost their parent when they were in primary school.  Only a few 
participants were at a very young age such as 1-years-old when they lost their parent.  Due to this, they hardly 
remember or know who their parent was.  During the two-day pilot study, two participants withdrew from the study 
due to sickness.  Therefore, the final total participants were 12 female orphans (66.7%) and 6 male orphans (33.3%) 
involved throughout the study.    
 
3.6 REBT-SC-A Module Intervention  
  
In REBT-SC-A, specific activities are incorporated into the intervention to address the negative self-concept 
among orphans.  This is particularly important as a preparation for conducting effective rational emotive behavior 
exposure.  There are eight sessions which consist of eight interventions.  The first session is mainly educating a 
Model ABC to the participants.  The second to the seventh session is applying the exercises by using Model ABC.  
In the last session, the researcher (in this psycho-educational group, the researcher is called a facilitator), is teaching 
a relaxation technique to the participants.  Table 1 is the summary of each intervention as below: 
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Table 1. Summary of Rational Emotive Behavior Therapy focusing on Self-Concept for Adolescents (REBT-SC-A) Interventions 
 
Intervention Title of Intervention Objectives 
1st Education on Rational Emotive Behavior Therapy 
Theory 
a) To introduce the theory and ABC Model 
b) To introduce ABC Model form 
 
2nd Self-Concept Identification a) 
 
b) To explore self- do I 
feel about myself from positive and/or negative 
 
c) To explore changes in self as a teenager and orphan  
 
3rd Real Self-Concept vs. Ideal Self-Concept a) To differentiate the real self and ideal self 
b) To explore real self and ideal self 
 
4th Application of ABC Model Form a) To learn ABC Model in detail and in-depth 
b) To apply ABC Model into a self-concept system 
c) To identify rational beliefs (rBs) and irrational 
beliefs (iBs) 
 
5th Exploration Self-Concept Through ABC Model a) To identify short and long term goal 
b) To assess general belief(s), rBs, and iBs  
c) To develop new beliefs and their implications  
 
6th Life is a Choice a) To identify choices in life 
b) To identify direction in life 
c) To explore the existence of problems from the 
existing belief systems.   
 
7th Self-Concept Development a) To identify the existing self-concept 
b) To differentiate positive and negative self-concepts 
 
c) To apply Mental Disputor Machine in disputing 
negative self-concept to the positive one. 
 
8th Rebuild Self-Concept System a) To re-evaluate the existed self-concept 
b) To apply positive words 
c) To apply visualization technique 
d) To build positive words, visualizations, and 
emotions.   
 
 
 
capability to understand and complete each task.  All tools were provided to all group members. After each session, 
the researcher gave some time to the group members to complete the reliability measuring form.   
 
3.7 Measure:  Reliability Measuring Form 
  
The Reliability Measuring Form has two parts.  Part A, consisted of a brief of demographic information, and was 
used to gather data on name, age, gender, and period of living at the orphanage.  While in Part B, there were 50 
items altogether on a Likert-scale of 1-Strongly Disagree to 5-Strongly Agree.  The items in the Reliability 
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Measurin
about the suitability of the tools and time allocation.  All group members were satisfied with the activity flows, time 
allocation, and tools.    
 
4. Results & Discussion 
 
4.1Results of Validation Analysis   
 
Table 2. Division of Validity Achievement according Percentage of Five Counseling Experts 
 
REBT 
(x/50) 
Total of Validity 
Achievement (%) 
Validity Index 
Evaluator 1 45 90% .90 
Evaluator 2 48 96% .96 
Evaluator 3 39 78% .78 
Evaluator 4 28 56% .56 
Evaluator 5 38 76% .76 
Total of Achievement Average   
*d.p.: decimal point.  
   
According to Bailey (1978), a content validity questionnaire is applied when a researcher knows how a concept 
needs to be measured.  Items gathered in the questionnaire must be related to the concept.  To validate a module, 
content validity has be completed in writing and be given by at least two language experts and three counselor 
experts.  This relates to Thorndike (1997) who suggests that content validity will harmonize the terms, language and 
understanding of the real understanding of a module or a psychological instrument.  The role of the language expert 
is to suggest simple and easily understood language.  All statements have to be fully complete and comprehensive in 
nature.   
 
The researchers appointed five counseling experts.  All of them were Malay and practiced the REBT theory in 
their teaching and clinical counseling practices.  They also held doctorate degrees.  Therefore, their knowledge and 
experience is respectable, reputable, and unquestionable in Malay language and content-wise in the REBT-SC-A. 
The highest percentage was given by Evaluator 2 (96%) and the lowest percentage was given by Evaluator 4 
(56%).  Others gave between 76% and 90%.  The REBT-SC-A validity index obtained an overall total of .8 (1 d.p.)    
Almost all evaluators suggested that language usage has to be simple and easy to understand.  This is because in 
this module, the researcher (so called facilitator) is going to teach the younger participants (aged 13 to 17) a 
comprehensive counseling theory.  The researcher took note of this, and simple teaching materials and media will be 
used in her real experimental study.  In accepting this suggestion, the researcher provides two types of workbook 
manual: (1) Manual for Facilitators and (2) Workbook Activity for Participants. Overall, all evaluators agreed that 
the content of REBT-SC-A is related to the objective of activity and suitable for adolescents.   
 
4.2 Results of Reliability Measure Analysis   
  
Russell (1974) states that module developers must ensure participants are able to follow all the steps of activity 
successfully in order to measure the reliability of a module.  If successful, it means participants master the objective 
of the intervention (i.e. activity).  Therefore, Jamaludin Ahmad and Sidek Mohd Noah (2001) suggest that to 
measure a reliability value index of a module, items in the questionnaire can either refer to the activity objective or 
the activity steps (procedure).  In this study, the objective of the activity is chosen.  In REBT-SC-A, most 
interventions have at least three objectives and the total of items for each intervention is more-or-less similar.     
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Cronbach (1990) states that one way to assess the reliability index of a module is by using Cronbach Alpha 
method.  So, to measure the REBT-SC-
gathered, researchers used Statistical Packages for Social Sciences (SPSS), Version 18.  From the analysis, REBT-
SC-A obtained .929 for 50 items.  According to Valette (1977), a minimum reliability index value of .5 is acceptable 
 be applicable to the real 
study when the reliability index value is at least .6 (Mohd Majid Konting, 2004; Borg, Gall, & Gall, 1993).  Othman 
Mohamed (2000), suggests a reliability index value for accepting a new developed module must be between .65 to 
.85, and finally Hopkins suggests that a module can be accepted if and only if a module obtains .90.  Although there 
are many opinions and suggestions of reliability index values to be achieved before a module is applicable, in this 
study, REBT-SC-A obtained an outstanding value of .93. This value is high and accepted.    
 
5. Implications 
 
5.1 Counselors 
 
Self-concept study among the orphans in Malaysia can make a huge contribution to the counseling services, not 
only to orphans who live at orphanages, but also to orphans who live with their biological or adopted family.  The 
findings in this study can be a guideline to counselors in any levels and any settings.  The goal of the study is to 
assist counselors in the personal growth intervention by applying Rational Emotive Behavior Therapy theory.  The 
REBT-SC- ut also by students when students learn counseling 
skills and knowledge by attending counseling courses and fully participating in their programs of study.  This goal 
can be achieved through the counselor-educators who can teach students the counseling interventions for the 
application processes.   
 
5.2 The Malaysian Orphan Association 
  
The Malaysian Orphan Association plays a major role in every orphanage registered under this association.  Their 
awareness of the importance of personal growth is important, as academic and spiritual needs have to come from the 
top.  With this finding, the association can become a middle person between the orphanage administrators and the 
-being.  
 
5.3 The Ministry 
  
The Ministry of Family, Children, and Community is one of the biggest stakeholders in ensuring the quality of 
family relationships in every family and household in Malaysia. Many sad cases occur nowadays, not exempting the 
children; the Ministry has to answer the questions that are being raised by society.  Empirical evidence in assisting 
vulnerable and at-risk children is a basic need for the ministry before it embarks on any solutions to assist the 
community.  Therefore, the research findings can be referred by the Ministry for future counseling interventions on 
behalf of the orphans.  The registered counselor in each orphanage is essential in order to help the development and 
personality growth in orphans.  The needs of orphan groups have been neglected because of the stereotyping of 
its own problems and needs to be helped by the government.  
 
6. Conclusion 
  
The REBT-SC-A is developed, validated, and reliable.  The module is applicable for adolescents, especially for 
the orphans who live at orphanages.  The Sidek Module Development Model and a rational emotive behavior 
therapy theory have been chosen as a guideline to develop the REBT-SC-A.  It is hoped that REBT-SC-A will 
-concept from the negative to the positive.  This is because children and 
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adolescents who have experienced a traumatic event at a young age need proper guidance to think, emote, and 
behave positively.   
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